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Parallels in Arts Education and 
CTE: Some Guiding Reflections 


FOR DECADES JHE 
VISUAL AND PERFORMING 
ARTS HAVE FOUGHT 
A HUGE BATHE TO 
DEFINE THEMSELVES 
AND REESTABUSH A 
PROMINENT PLACE IN THE 
MINDS OF EDUCATORS, 
ADMINISTRATORS, PARENTS 
AND GOVERNMENT 
OFFICIALS. A BRIEF 
UNDERSTANDING OF 
THIS STRUGGU MAY 
PROVIDE VALUABU 
DISCUSSION POINTS 
FOR CTE. 
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M any forces shape 

THE CURRENT NATION- 
AL CONVERSATION 

regi^rclin^^cartTir and technical cdLicatian 
(CrrE), Perkins l\' |;nides the diticussioii 
ill fourth concepts such as challenging 
academic and tecluiical standards; 
skill, hijitl’' 'vage, or high demand occupa- 
tions; and programs of study. High sdiool 
reform models abound: CTE plays a 
major role in many of them highlighting 
its ea|Mcity lo bring relevance to abstract 
academic concepis. to inotixale all youths, 
e.s|K'cially those* identified as at risk, and 
to raise the aspirations of all siudeius as 
they empower iliemselves to achiew their 
lile goals. 

Workforce devdopniei It and i raining* 
the econonitr recession, imemploymcm 
rates, the Workforce Iiivestmem jVet and 
Klemeniary and Secondary Eduracioii 
Act reamhorixations, and glohalij^aiion 
and outsourcing provide otlier strong 
undeiTurrems to the national Cfl'E dis- 
course. Amidst all of these currents, C l’E 
struggles IQ find its identity. For decades^ 
tlie visual and peribnning arts have 
fought a huge battle to deihie themselves 
and reestablish a pi oiiiiiieni place in the 
minds of educators* administrators, ptir- 
eiiLH and goveniineni ofllkials. A brief un- 
derstanding ofihis struggle may provide 
valuable discussion points for CTE. 

The Many Roles of 
the Arts in Education 

Tiirouglioul the history of Western cul- 
ture, tlu‘ performing and visual arts have 
held many' roles, Soineiiines the arts have 
occu]>ied a role at the center of education. 
For example, Plato spoke ol' music as a 


deb ner of character u herein each class 
in society must listen lo dillemit types of 
music to prepare them for their roles; the 
ancient Greek culture establislied intisic 
as a vital piiri of the curriculum alongside 
geomeiry, astronomy and arithmetic^ 
col led ivcly called the quadrivtum. In 
the model 11 era, the Cold VSkr brouglil 
about a lieyday in the arts as 'Western 
cultuix! associated classical music wrtli the 
tmiiiping ofcapitalism oi^er communism. 
In 195H, at the first Tchaikovsky compett- 
tioii in Moscow, Van Clibuni. a Texan, 
won first pri5;e with all Soviet judges; iu? 
was granted the only ticker tape parade in 
New York City ever given for a musician. 

Holding a cemral role in the curricu- 
lum, all students were seT% ed by the arts. 
Everyone had a foundat ional knowledge^ 
of the imporianee of the arts but it took 
lime and cost money. During periods 
when Ixiih came into short supply, the 
arts were unable to maintain their eetitral 
tole. 

'The arts were also at times in eluded in 
the curriculum as a trade. The Renals- 
stince guilds and their roiTes|K>iKUiig ap- 
prenticeship included lliose of musieiaus. 
paintet^ and sculptors as well as brick 
masons, bankers and woodworkers. Sev- 
enteen ih century musicians were trained 
fmm chiklliood to fullill roles as court 
musicians: in the nineieeinh reimiry^, 

Felix Mendelssohn established the first 
music conservatory specifically to train 
students for musLcal occii pat ions. Peoj>le 
se rved by this model included only those 
of sel f- or la m i ly- iden t i lied oc c upn i ona I 
choice. On the |>ositivc side, this was spe- 
cific, high quality training for a select feW' 
and it raised the lr\el ol‘ excellence in the 
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AS INTERDISCIPLINARY 
"GLUE " THE ARTS ARE 
USED TO DEVELOP 
COHESION AND 
CONNECTEDNESS 
BETWEEN THE PARTS 
OF THE CURRICULUM. 

BY THEIR VERY NATURE, 
THEY CONNECT 
WITH MANY OTHER 
DISCIPLINES. 

discipline. However a sc^^araiist mcmaliiy 
penisted and ilie arts were seen as some- 
\ltmg (or spci iai popiiUiions only. 

Thv HI Ls have ali^o sen eel as an dee- 
iivx\ As pan of a liberal arts pliilosoidiy, 
the educatioua) goal is well-iouiirled 
inclividtiah and iliai includes the arts as 
a possible avenue o]' explot atioii. lJl>eral 
arts etirricula always indiided e€}llrst^s 
in music lustor\^ and arts appreciation 
as part ol'the opiional menu, 'riiis role 
doin mated the mid-20tli century high 
school landscape where siuclenis were of- 
ten idtnitiiied as “l:»and kids,"’ **ihespians ” 
■\geekii ” or *‘jockSp” Tliose who I but id 
motivation or iH'loiiging in the arts were 
served svell therein, but the v ast tiiEljority 
of ilte entire student |mpiilation lacked an 
understanding of the arts’ im]K>rtance to 
their lives. 

As imerdisciplinarv the arts 

are used to develop cohesion and con- 
nectedness between the pans of the 
curriailum. By their vm- nature, they 
contiect with many other disciplim^. In so 
doing, curricula have sprung up utilidng 
the arts as a coriiniDn thematic lindipitt. 
For instance^ in studying Rembraiidfs 
Dk Titffis Anafmny a siu<leiu learns 

about religious jHTs pec tives on huinaii 
dissc'Ction, on diemistry and ihe mixing 
ofpaiiit, on medk^al practices today and 
in the past, and on education methods 


through the centuries, Although students 
across I he sped mm gain exiXisurc to 
the arts, ilie arts disciplines may lose 
tlieir uiik|ue identities their excellence, 
w atered down — by being subsumed into 
other disciplines. 

7‘lnis, the arts Itave found existence at 
various limes iu a central role in educa- 
tion, in occu[>atioiial training, as an dec- 
tive, and as a i hematic dev'ice for academ- 
ic studies. The ]xirallds to CTE arc clear. 
As a cemral role in education, old style 
industrial arts and hoiiie c‘coiiomics wert* 
courses wherein all stndeius interacted 
with the trades Imt in minimal ra|>ar- 
ity. As part oroccypational training, ihc 
traditional vocational education model 
was utilized to teach strleci siiidents, often 
those at-risk and those tracked as “low 
academic achievers."^ These siudeins 
would often earn an industry- recognized 


credential and gain employ inei it immedi- 
ately after high school gra<luatioiu As an 
elective, the comprelieiisiv^e higJi scliool 
model utilizes Cffh- courses for siudems 
wishing to explore a specilic career area 
within the eotitext of an acadeintc high 
school program. As interdisciplinary 
‘"glue,” the eurrent high seliuul reform 
model utilizing career academies, serve 
students who best learn by rt'al-world, 
ca rc er-rti e va I n appl ic a i ioi 1 of ac a de m ic 
learning. Each of these models lias similar 
pitfalls as in the arts, liui tliat discussion is 
lieyond the scope of this article. 

How thfi Arts Stayed 
Relevant in CKailenging Times 

In today s climate, one of the main 
challenge?^ to CTE and the arts is the 
narrowing of the curriculum. Emphasis 
on reading, writing and math, raising 
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k'Hnnti^;; jttyks become a realky. 

Economic Impact: 'riie arts have 
partially Ibonded iheir existence in ediica* 
tion on their economic iiti{Mct. Rese^arcli* 
V.VS iiavc conducted lai^^e scale slurUes 
that demonsiraie positive job outlook and 
document a substantial percentage of the 
gross national product attributable to the 
arts. 

AssessmentMccount ab£l i t y : ' I' he 

arts have blazed the trail regarding 
asst*ssm e n t o f a n i st ic [tro duct i h rough 
intense etforis in common national 
standards and in relialde. valid assi^ss- 
ments mainly through rubrie rreation and 
norrning. 

Thinking Skills: The arts have 
Ibundt'd themselves as great teachers of 
tlntiking skills. Critical thinking., creativi' 
ty, innovation, ^'tliinking outside the box,^' 
synthesis and evaluation are all esseiuial 
components to ihe arts" argument for 
their curricular praniineiice. 

The Parallels in CTE: 

Lessons that Can be Learned 

'Die arguments also ring familiar to iTVl\ 
with varv ing degrees ol'empliasis and 
success. Here they are paiallelcd to the 
above: 

W«ll-Roundedness: trj'E’scur- 
ricnlnm is based on ocrupaiions and since 
vinually ev-eryone needs a cajecr^ C FE is 
vital to every well-cdurated individuaL 

Workplace Skills: ( ri'E teaches 
general workplace skills sue It as self- 
preseiitatiolujob iiUerviewiiig, inter- and 
inirapei sonal skills, and career adv aiice- 
me^u/derision makiJig. 

Integratioti: Cri'E Ibnns ilic linchpiu 
of cartHH- academies, an exiivmely suc- 
cessjul liigh school relbrm model 

Pedagogy: CTE, by its vciy natinie, is 
about problem- aixl scetiario-f>asocl learn- 
ing, an already devdoix^d and tx^^spected 
pedagogy. 

Economte Impaci: CTE is align- 
ing with economic growth priorilies, and 
tvadjiistiiig its cut riculum to high skill, 


staiidan:lized lest scores, and making Ad- 
equate Veariy Progress has undermined 
sludenls’ D|3pO[ tunuics to engage in 
CTE- as it has in ihe arts. How have the 
arts attempted to niaintain their existence 
in education with in this climate? 

Well-Roundednessi I’he arts in edu- 
caibn have argued dial they contribute to 
a well-erliicated, well-rounded citizenry, 
that tills Is essential to a strong society. 

Workplace Skills: The arts have 
successfully iMwcn ihcir vxdue in icaching 
workplace skills. Business and industry 
need workers who are iiidejMMidcnt, self- 


iriiooijeoiwcDM 

reflective, a eativ e and adaptable. Here 
tile arts have claimed themst'lves powei- 
ful coiiti ibuiors of these qualities to iJie 
vcorkrorce. 

Integration: The arts have integrated 
tliemHC'lves into the academic citrriculuin 
by makiiig interdiscipbnary studies a 
CO IX* component to education Teforni 
disctissions. 

Pedagogy; Tin* arts have dev cIojkxI a 
pedagogv’ based on niuluple imelligence 
theory, dial only ih rough the incorpora- 
tion of the ans into the ciirixculum can 
irLie dilTercmiatcd instruction based cm 
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THE ARTS HAVE 
INTEGRATED THEMSELVES 
INTO THE ACADEMIC 
CURRICULUM BY MAKING 
INTERDISCIPLINARY 
STUDIES A CORE 
COMPONENT TO 
EDUCATION REFORM 
DISCUSSIONS. 


liigli and liigh demand «r cnicrgiiiij 
orcupaiions. 

Assessmem/Accountability: CVl'K 

is eoniimiiiig io Jink its programs wllli na- 
i ion alii idus 1 17* cogu i zed c or t i f i c at ioi 1 s 
and asscssinciits. 

Thinking Skills: (H K, hy its vory 
uaiurOj is an oxjK'ri method 10 teach 
]>ro!jlcm solving. c|uostioii]iig and Ijiaiii- 
storming. 

Challenges in Rural Areos 

Finally, ctincurront wiili tho narmwiiig 
of the curriculum, anotlior factor tliat 
afloas I hr arts and Crrh alike is ihr clial- 
leiigcs they face in rural areas. The arts 
liavr need orsjx^ciali/.rd (n:|(ii]>mriu such 
as recording studios, and pianos; 

unique locations such as band rooms and 
concm Inti Is; and inirnsKe individual- 
ized instruct ion on numerous instru- 
inrnts ofirn by siKHualized experts, 'rht'si' 
jTsourers air ohen scant or nonexistent in 
rural areas. Iii iIr- same >vay, allliougli the 
diversity of student needs in GTE remains 
the same as in an urban environment 
(c.g. modvatiotu academir coniieciions, 
Jiands-on learning, reWance to the iral 
woild. raising aspiraiioiisi, the resources 
are scatii.\^'uh limited resources, how 
dot's education in iion-url>aii areas pro- 
vide a loundational cluster knowledge to 
some students, a rocused career train- 
ing program for others, an exit |x>ini of 
imnKxliaie post-high school employ mem 
H'iih Indus try-ixx!Dgiii zed credentials 
foi' otiters? Witli limited resources, lio^v 



can CrrE serv e trU secoildarv^ students in 
tioii-urban areas given 16 career clusters 
and 79 pathways? With limtU'tl resources, 
how can programs of study be specilk 
enough to create exit points to cert ait i oc- 
eupatiuns and yet maintain the broadest 
|x>ssibl(' options for ilie I tit u re? 

Moving Forward 

I’ll is article's iiuent is to shed liglii on 
CTE’s place in educatioii by exaniining 
several aspects ofai Is education and its 
struggle to find klejitily within the cur- 
ricLiluiti. Voi to be examined arx* 1 ilie 
jx^ints of excellence widi vvbidi the arts 
succeed in their work as applicable to 
Cl’E, 2 ) methods by which GTE cotild 


raise their level ol success in each of the 
above points baser I nii the precedents stn 
by arts education, and 3 ) the pitfalls the 
arts have- encountered wliirli GTE would 
do well to avx>kh An ongoing discussion 
of how GTE can more fully establish ks 
unique character in education, aiKl how 
it can thrive and enliven secoiidaiy and 
posisecondary education in urban as well 
a.s noit-urban airas. must be a priority in 
the coniing months and yeai^. D 


hterasted in expbring this 
kspc fuftlief? Dtseg^ it wilft 
/□er colleagues on ihe ACTE forums at 

wwwjodaoniirMjorg^orifm.cKptx. 
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